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Abstract

Objective: This study sought to identify the characteristics that differentiate the intellectual humility 
of accounting researchers in Brazil.
Method: The research was conducted through a survey involving 226 researchers affiliated with 
Graduate Programs in Accounting. Initially, construct validation was performed using Exploratory 
Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA). Subsequently, non-parametric tests 
for group differences were applied, comparing intellectual humility with variables such as age, 
gender, teaching experience, information consumption, academic success, and Machiavellianism.
Results: The findings reveal that age and teaching experience differentiate levels of intellectual 
humility, suggesting that maturity and professional experience favor an openness to revising one’s 
beliefs. Conversely, gender, information consumption, and academic success do not appear to be 
relevant in the formation of intellectual humility among accounting researchers, suggesting the 
prevalence of other factors. Furthermore, the study found that higher levels of Machiavellianism 
differentiate lower levels of intellectual humility, which prompts sensitive discussions and reveals 
barriers to scientific development. 
Contributions: By introducing the debate on epistemic virtues into accounting research, this study 
contributes by indicating that intellectual humility may be associated with scientific integrity, the 
mitigation of unethical conduct, and the promotion of collaborative knowledge construction. 
Additionally, it highlights the relevance of considering intellectual humility as a formative value within 
the accounting academy, suggesting its potential to foster more dialogical, critical, and collaborative 
practices, although such implications should be interpreted with caution.
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Introduction 
S tudies in the accounting field have focused on the 
diversity of themes, methodological aspects, and the 
social impact of research (Homero Junior, 2017; San-
tos et al., 2020; Fedato et al., 2023). However, it is 
equally relevant to understand the profile of the rese-
archers who develop investigations in this field, as the 
attributes of these individuals shape this scientific area.

Characteristics such as intellectual humility can reveal as-
pects of the individuals who constitute the scientific field of 
accounting. Understanding humility involves self-knowled-
ge, a greater capacity for cooperation, and the absence of 
rigid beliefs, essential factors in a social context increasingly 
marked by conflict and the dissemination of misinformation 
(Davis et al., 2016). Highlighted as a successful counterpoint 
to intellectual arrogance (Porter et al., 2022; Bland, 2024; 
Huynh & Gonzalez, 2024), intellectual humility emphasizes 
the way knowledge is constructed and applied, characteri-
zed by an openness to the opinions of others and less rigidi-
ty in one's own beliefs. Manifesting humility involves recog-
nizing that knowledge is limited and imperfect, being aware 
of what one knows and what remains to be discovered. 
Intellectual humility can be shaped by the collective envi-
ronment in which individuals are embedded (Krumrei-Man-
cuso & Rouse, 2016; Leary et al., 2017; Dunning, 2023).

Intellectually humble people are more curious, better lea-
ders, make more comprehensive decisions, and are inclined 
to accept criticism and cooperate with those who hold 
different opinions. Intellectual humility also represents a 
challenge, as it can generate conflict with one’s own be-
liefs (Porter et al., 2022; Green et al., 2023). For Bowes 
and Tasimi (2023), intellectual humility can foster better 
researchers, professionals, and individuals in general, 
given that they are more creative, willing to cooperate, 
and open to criticism. Therefore, intellectual humility is im-
portant among researchers, since research is built through 
a dialogical and constantly evolving process. Accepting 
that opinions may be mistaken or that other arguments 
are also valid is fundamental for scientific advancement.

The incipiency of discussions on intellectual humility in 
Brazil draws attention to the understanding of how it ma-
nifests in those who constitute the country's accounting 
scientific field. There are indications in the literature that 
personality traits, such as Machiavellianism, affect humi-
lity (Chen et al., 2022) and are associated with inappro-
priate behaviors during research (Tijdink et al., 2016).

Other characteristics have already been shown to be as-
sociated with humility, such as age (Bernabé-Valero et 
al., 2018; Danovitch et al., 2019) and gender (Cannon 
et al., 2020; Mukhtar et al., 2023; Siber et al., 2023). In 

the professional sphere, experience (Gudeliausk, 2020; 
Kurniawati et al., 2020; Karabegovic & Mercier, 2023) 
and professional success (Ratu et al., 2021; Chughtai 
& Arifeen, 2023) stand out; and, in behavioral terms, 
information consumption (Koetke et al., 2022; Gori-
chanaz, 2022; Li, 2023). However, there is a gap re-
garding the investigation of humility in the academic 
environment. Although international literature has ad-
vanced in the understanding of intellectual humility, there 
is a lack of studies that investigate, in a contextualized 
manner, the characteristics that differentiate it among 
accounting researchers in emerging countries such 
as Brazil, which reinforces the originality of this study.

In this environment, the manifestation of humility reduces 
interpersonal conflicts and helps create a more harmo-
nious atmosphere in the university setting (Mukhtar et 
al., 2023). This represents an opportunity for study in the 
accounting area, as it is a relatively recent field compa-
red to other sciences and requires cohesion to promote 
scientific advancement. To address these scientific gaps, 
this study seeks to answer the following research question: 
Which characteristics differentiate the intellectual humility 
of accounting researchers in Brazil? Thus, the objective of 
the study is to identify characteristics that differentiate the 
intellectual humility of accounting researchers in Brazil.

This research is important for the scientific advancement of 
the accounting area, as academics with intellectual humili-
ty tend to be more collaborative, careful in their research, 
and prone to accepting distinct worldviews (Karabegovic & 
Mercier, 2023). Popper (2004) emphasizes that scientific 
progress is grounded in falsifiability, which presupposes 
the abandonment of ideas and theories that are not su-
pported by empirical tests. Due to the characteristics al-
ready presented, intellectual humility is a factor that tends 
to facilitate this abandonment of ideas and theories, as 
per Popper's (2004) proposition. Furthermore, the discus-
sion regarding intellectual humility presents inconclusive 
definitions, but it continues to be explored in research.

It is worth noting that this study advances by relating 
intellectual humility to personal and professional varia-
bles, as well as the trait of Machiavellianism, moving 
beyond the traditional emphasis placed on research 
production or impact. The findings signal a promising 
agenda for investigations into scientific integrity and aca-
demic environment dynamics. In this way, investigating 
the different characteristics that differentiate intellectual 
humility among researchers can assist in understanding 
how and by whom research is being developed in the 
accounting area, revealing the researchers' characte-
ristics implicit in the process of scientific construction.
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2 Literature Review
2.1 Intellectual Humility

For Porter et al. (2022), general humility refers to the way 
individuals recognize and evaluate their limitations and 
strengths across various aspects of their lives; intellectual 
humility, conversely, focuses on epistemic limitations, 
the subject's relationship to knowledge, with roots in the 
philosophical tradition of epistemology.

It is important to note that there is no consensus 
regarding the definition of intellectual humility. According 
to Krumrei-Mancuso and Rouse (2016), the focus of 
intellectual humility involves understanding the processes 
of knowledge construction and application, which is 
recognized as limited, thereby favoring tolerance for 
different ideas and collaboration. In turn, Leary et al. (2017) 
indicate that intellectual humility consists of recognizing 
that one's beliefs may be wrong, critically considering the 
limitations of the evidence supporting them, and admitting 
one's own limitations when seeking and evaluating 
information. According to Porter et al. (2022), the essence 
of intellectual humility lies in acknowledging that there are 
flaws in knowledge and that current knowledge may be 
incomplete, fallible, or provisional.

Recent studies (Dunning, 2023; Bland, 2024) have 
argued that intellectual humility, while being an individual 
responsibility, is intimately linked to the social environment 
in which the person is embedded. For Dunning (2023), 
intellectual humility is encouraged through the analysis of 
specific social groups, such as professional communities, 
which implement norms and practices designed to reduce 
intellectual arrogance and promote a more balanced 
humility. According to Bland (2024), intellectual humility 
is a collective virtue that develops within epistemic 
environments through interactions among group members 
and the structure and culture of that group.

Although the challenge is vast in an era permeated by 
ideological conflicts and clashing worldviews, intellectual 
humility must be cultivated to contribute to the analysis 
of complex social and epistemological issues; this may 
even be an important field for social researchers to delve 
into (Green et al., 2023). Intellectual humility has been 
associated with the reduction of social polarization and 
biases linked to intellectual arrogance. Interest in this 
theme has grown within scientific research in the areas of 
leadership and organizational behavior, decision-making, 
cognitive psychology, and education (Cannon et al., 
2020; Porter et al., 2022).

Popper (2004) argues that the fundamental criterion for 
scientific investigation is the ability of theories to withstand 

rigorous testing, rather than being verified as definitive 
truths. In this context, abandoning theories that fail in 
the face of evidence is an essential attitude for scientific 
progress. Such a stance is directly associated with 
intellectual humility, understood as the recognition of the 
limitations of one's own hypotheses and the willingness 
to revise or reject them in the face of new data. Thus, 
intellectual humility constitutes a central methodological 
principle, as it stimulates criticism, openness to the 
new, and the continuous overcoming of errors in the 
development of science.

2.2 Construction of research hypotheses

Research has explored personal characteristics, such as 
age and gender, in studies of intellectual humility (Ber-
nabé-Valero et al., 2018; Zmigrod et al., 2019; Cannon 
et al., 2020; Mukhtar et al., 2023), although these fin-
dings are not entirely convergent. While Danovitch et al. 
(2019) suggest that intellectual humility can be observed 
from an early age, indicating a certain stability throu-
ghout development, other studies emphasize its dynamic 
nature. In this line, Hong et al. (2023) point to age and 
gender as relevant predictors, whereas Bernabé-Valero 
et al. (2018) identify an increase in humility with age, 
even associating it with the adoption of technologies. 
However, such evidence is not consensual regarding 
whether this increase stems from aging.

Regarding gender, the results are also varied. Cannon 
et al. (2020) indicate lower intellectual humility among 
male students, mediated by personality traits, while Siber 
et al. (2023) observe that female managers are percei-
ved as more humble and transformational. Conversely, 
Mukhtar et al. (2023) pointed to the prevalence of a 
higher level of intellectual humility among male Pakis-
tani university professors. Therefore, the study of gender 
differences indicates paths but still presents itself as an 
open field. Thus, the following hypotheses are proposed:

H1: Older individuals possess higher levels of intellectual 
humility.

H2: Individuals who identify with the female gender 
possess higher levels of intellectual humility.

In the educational context, there is a relative consen-
sus regarding the benefits of intellectual humility, al-
though with different emphases. Gudeliauske (2020) 
highlights that intellectual humility allows teachers to 
listen to contrary evidence and adjust their convic-
tions, promoting an open and reflective approach. 
According to Kurniawati et al. (2022), teachers with 
higher levels of intellectual humility are more cre-
ative and favor a dynamic school environment that 
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encourages students to develop both intellectual humility 
and creativity.

In this line, Ying et al. (2022) emphasize that humility 
is a complex but important moral concept for teachers, 
favoring learning and contributing to the teacher-s-
tudent relationship. Complementarily, Harrison et al. 
(2023) highlight the importance of humility, noting that 
teachers in local and international schools consider it 
fundamental for learning. For the authors, teachers 
with experience in international schools see humility 
as an openness to new ideas, behaviors, and cultures, 
being essential for both them and the students in the 
teaching-learning process. In this sense, teaching expe-
rience, especially in diverse environments, can function 
as a mechanism that intensifies the awareness of one's 
own limitations and favors continuous learning. Based 
on these considerations, the following hypothesis is 
proposed:

H3: Individuals with more teaching experience present 
higher levels of intellectual humility.

In contemporaneity, online information consumption 
introduces an ambivalent dimension to the debate. The 
literature points out that facilitated access to knowle-
dge can distort the perception of one's own cognitive 
abilities (Fisher et al., 2015). However, in the context of 
intellectual humility, although discussions are incipient, 
studies indicate beneficial implications. According to 
Koetke et al. (2022), individuals with a higher level of 
intellectual humility tend to adopt a more investigative 
posture, verifying, for example, information across 
multiple internet sources. In this same direction, Gori-
chanaz (2022) highlights that individuals demonstrate 
a greater willingness to seek and deepen information. 
Correspondingly, Braasch (2023) evidences a bidirectio-
nal relationship, in which intellectual humility facilitates 
the acquisition of knowledge, while this acquisition also 
contributes to its strengthening.

Expanding this perspective, Marie and Petersen (2024) 
suggest that intellectual humility may even reduce the 
propensity of individuals to believe and share false 
political information in the online environment. Thus, 
information consumption not only shapes intellectual 
humility but can also enhance it, as it exposes indi-
viduals to a diversity of perspectives and specialized 
knowledge. This process favors the recognition of one's 
own cognitive limitations and promotes a continuous 
openness to new ideas. Based on these considerations, 
the following hypothesis is proposed:

H4: Individuals who consume more information present 
higher levels of intellectual humility.

Intellectual humility can drive professional success. It 
contributes to a solid reputation, being associated with 
better decisions and fewer conflicts, and those who 
demonstrate this virtue are generally more valued, posi-
tively impacting their careers (Leary, 2022; Karabegovic 
& Mercier, 2023). Furthermore, Chughtai and Arifeen 
(2023) observe that leaders with intellectual humility not 
only strengthen their own trajectories but also drive the 
success of their teams.

In the academic context, this humility has been identified 
as relevant to success, although it is not an isolated 
factor. According to Ratu et al. (2021), humility reinfor-
ces emotional intelligence, playing an important role 
in the trajectory of successful academics. The concept 
of success in academia, however, is multifaceted and 
not restricted to scientific production, although this is 
frequently used as the primary indicator. According to 
Van Dijk et al. (2014), scientific publications are asso-
ciated with academic success, but this association may 
simplify dimensions such as teaching, social impact, and 
innovation. Consistently, Pinheiro et al. (2014) highlight 
that production and collaboration in publications during 
graduate school are relevant predictors of future produc-
tivity. This understanding has encouraged researchers to 
explore motivations, challenges, and publication strate-
gies among graduate students and experienced scientists 
(Napiah et al., 2022; Jalongo, 2024).

In this context, intellectual humility, by fostering a colla-
borative posture and receptiveness to feedback, can 
contribute to the success of researchers. It facilitates the 
formation of partnerships and collaboration networks, 
enhances scientific production, and, consequently, incre-
ases academic productivity and professional recognition. 
Therefore, the number of scientific publications can be 
seen as a proxy for academic success. Thus, the following 
hypothesis is formulated:

H5: Academic success is related to higher levels of in-
tellectual humility.

Studies have also focused on examining how personality 
traits influence intellectual humility, starting from the 
concern that certain dispositions may lead individuals 
to reject external opinions and overestimate their own 
convictions. Cannon et al. (2020), for example, inves-
tigated the relationship between the dark triad and 
intellectual humility in English students and identified a 
negative association, suggesting a greater propensity 
for intellectual arrogance. Lee et al. (2022) also found 
that religiosity profiles and dark triad traits influence 
intellectual humility, but they emphasize the complexity 
and lack of consistent conclusions, indicating that such 
relationships are not linear.
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However, other personality traits within the context of 
the dark triad, such as Machiavellianism, have not been 
observed in relation to intellectual humility, leaving an 
interesting research gap to be explored. Machiavellian 
individuals tend to focus on achieving goals, poten-
tially adopting strategic decisions and instrumentalized 
behaviors, often associated with cynicism (Dahling et 
al., 2009; Jones & Mueller, 2021). In the literature, 
there are brief insinuations that jointly discuss Machia-
vellianism and intellectual humility (e.g., Chen et al., 
2022), showing that a leader's humility has the capacity 
to affect the behavior of their followers, triggering a 
sense of power.

In the environment of academic research, Machiavellia-
nism can also foster potentially serious problems for the 
formation of scientific knowledge. It has been proven 
that individuals in academia who cultivate Machiavellian 
attitudes tend to exhibit poor behavior in the conduct 
of scientific research (Tijdink et al., 2016) and to hide 
knowledge and sabotage their colleagues (Serenko & 
Choo, 2020). Moreover, Machiavellianism negatively 
influences the productivity of group research (Chughtai 
et al., 2022). Machiavellianism can impact the progress 
of science, leading researchers to manipulate data to 
serve their own interests, appropriate others' ideas, and 
form alliances aimed at increasing productivity. Given 
this context, the sixth research hypothesis states that:

H6: Individuals with high levels of Machiavellianism 
present lower levels of intellectual humility.

Therefore, it is believed that the plurality of aspects cha-
racterizing researchers in the accounting area, whether 
they are sociodemographic, professional, behavioral, 
or dispositional traits, can condition intellectual humility.

3 Methodological approach
The data were collected through an online 
questionnaire administered to accounting researchers 
in Brazil affiliated with Graduate Programs (PPG) in 
Accounting, Accounting Sciences, or Controllership.

Contact with the researchers was made via email. 
The electronic addresses were obtained from both the 
Sucupira platform and the institutional websites of each 
PPG. According to 2024 CAPES data, there were 32 
PPGs dedicated to accounting research in the country, 
encompassing 1,401 enrolled graduate students and 
537 active faculty members. The data collection period 
spanned from December 2024 to January 2025, resulting 
in 303 responses, of which 226 were considered valid 
after the exclusion of incomplete questionnaires and 
outliers. The research was approved by the Research 

Ethics Committee in Human and Social Sciences under 
number 84542124.7.0000.0214 and approved with 
Opinion number 7,259,942 issued on 11/30/2024.

To measure intellectual humility, the Comprehensive 
Intellectual Humility Scale (CIHS), developed and validated 
by Krumrei-Mancuso and Rouse (2016), was utilized. The 
CIHS is a 5-point Likert-type scale ranging from 1 (strongly 
disagree) to 5 (strongly agree), consisting of 22 items. The 
authors divide the scale into 4 factors: (1) independence 
of intellect and ego; (2) openness to revising one's own 
point of view; (3) respect for others' points of view; and (4) 
lack of intellectual overconfidence. For application in the 
Brazilian context, the CIHS was translated into Portuguese 
and submitted for content validation. The validation was 
conducted by a group of experts composed of three doctoral 
professors and two doctoral students in Accounting, 
who analyzed the adequacy of the translation and 
suggested adjustments to ensure contextual equivalence.

To evaluate the Machiavellianism trait in the respondents, the 
Machiavellianism dimension of the Short Dark Triad (SD3) 
instrument was used, which was developed and validated 
by Jones and Paulhus (2014) and adapted into Portuguese 
by D’Souza (2016). The SD3 contains 27 assertions, with 
9 items dedicated to each personality trait (narcissism, 
Machiavellianism, and psychopathy). For this study, only 
the 9 assertions related to Machiavellianism were used.

Gender, age, and years of teaching experience 
comprised the first open-ended questions regarding the 
respondents' profile. Regarding information consumption, 
researchers were asked whether they constantly sought 
to read or watch news to stay informed, as well as 
which sources were most frequently used to obtain 
information. Furthermore, they were questioned about 
the number of articles published in scientific events and 
journals over the last five years. Questions regarding 
the use of artificial intelligence, including whether 
they use it and for what purposes, were also included.

Table 1 presents the variables used to test 
the study hypotheses and the measurement 
methods adopted for use in the statistical stage.

Table 1

Study Variables

Variable Hypothesis Measurement Authors

Age H1
Age in years 
grouped into 

quartiles.

Bernabé-
Valero et al. 

(2018).

Gender Identity H2

1 – Male; 0 – 
Female. No other 

categorizations were 
mentioned.

Cannon et 
al. (2020); 
Mukhtar et 
al. (2023).
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Teaching 
Experience

H3
Teaching experience 
in years grouped into 

quartiles.

Ying et al. 
(2022); 

Harrison et 
al. (2023).

Information 
Consumption

H4

1 – Reads or watches 
news daily to stay 
informed about 

current events; 0 – 
Otherwise.

Gorichanaz 
(2022); 

Marie and 
Petersen 
(2024).

Academic Success H5

Number of articles 
published in events 

and journals over the 
last 5 years grouped 

into quartiles.

Van Dijk et 
al. (2014); 
Ratu et al. 
(2021); 
Jalongo 
(2024).

Machiavellianism H6
Sum of the scale 

score grouped into 
quartiles.

Cannon et 
al. (2020); 
Chen et al. 
(2022); Lee 

et al. (2022).

Source: Prepared by the authors.

The option to group continuous variables into quartiles 
was adopted with the aim of enabling the application 
of non-parametric tests for differences between groups, 
as well as allowing for the comparison between 

relative levels of the analyzed characteristics. 
Categorization into quartiles enables the 
identification of non-linear patterns and differences 
between the extremes of the distribution, which is 
a recurring strategy in studies involving behavioral 
variables. Furthermore, such a procedure reduces 
the influence of extreme values and facilitates 
the substantive interpretation of the results.

With a focus on identifying the dimensions of the 
constructs and, when necessary, reducing the 
data dimension through the creation of factors, 
Exploratory Factor Analysis (EFA) and Confirmatory 
Factor Analysis (CFA) were utilized (Fávero & Belfiore, 
2017). To analyze the research hypotheses, tests for 
differences between groups were performed. The 
Kruskal-Wallis test was used, and the post-hoc analysis 
was conducted using the Mann-Whitney test for the 
groupings that indicated significant differences.

4 Results 
4.1 Profile of the respondents

Table 2 presents the profile of the respondents.

Table 2

Characterization of respondents

Gender Freq. % Age* Freq. % Education Freq. %

Male 111 49,12% 1st Quartile 22 to 31 63 27,88% Undergraduate 11 4,87%

2nd Quartile 32 to 36 51 22,57% Specialization (Lato 
Sensu/MBA) 28 12,39%

Female 115 50,88% 3rd Quartile 37 to 45 59 26,11% Master's degree 113 50,00%

4th Quartile  46 to 83 53 23,45% Doctorate degree 62 27,43%

Post-doctorate 12 5,31%

Teaching 
experience Fr. % Atua em PPGs Fr. % Anos experiência 

docente* Fr. %

Freq. % Affiliated with PPGs Freq. % Years of teaching 
experience* Fr. %

Yes 155 68,58% Yes 102 45,13% 2º Quartil 3 a 6 34 21,94%

No 71 31,42% No 124 54,87% 3º Quartil 7 a 14 37 23,87%

4º Quartil 15 a 50 37 23,87%

Note. *grouping defined by the inclusive quartile. 

Source: Prepared by the authors. 
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Of the 226 respondents in the study, 50.88% identified 
as female and 49.12% as male. Regarding age, the 
1st Quartile (22 to 31 years old) concentrates 27.88% 
of the researchers, while the 3rd quartile (37 to 45 
years old) represents 26.11%. These groups reflect 
distinct stages of the academic career; while the 1st 
quartile includes younger researchers at the beginning 
of their trajectories, the 3rd quartile encompasses 
more experienced researchers in the accounting field 
within the Brazilian context. Regarding education, 
50.00% hold a master's degree and 27.43% a 

doctorate, which shows that researchers in the 
accounting academy possess prior scientific training. 
In terms of professional experience, 68.58% have 
teaching experience, with 31.32% having between 1 
and 2 years of experience. Furthermore, 45.13% also 
operate in Graduate Programs (PPGs), demonstrating 
that a considerable percentage of the respondents 
are directly linked to accounting research.

Table 3 presents the details of information consumption 
and a synthesis of the participants' publications.

Table 3

Information consumption and publications

Reads or watches news 
daily Freq. % Uses AI Freq. % Articles in events in the 

last 5 years* Freq. %

1st Quartile 1 to 2 66 29,20%

Yes 197 87,17% Yes 187 82,74% 2nd Quartile 3 to 4 48 21,24%

3rd Quartile 5 to 10 68 30,09%

No 29 12,83% No 39 17,26% 4th Quartile 12 to 80 44 19,47%

Main information 
sources Freq. % Purpose of 

AI use Freq. % Articles in journals in the 
last 5 years* Freq. %

News websites 199 88,05% Translating 
articles 109 58,29% 1st Quartile 1 to 2 44 26,19%

Social media 152 67,26%
Seeking 
research 
insights

105 56,15% 2nd Quartile 3 to 5 47 27,98%

Newspapers 127 56,19% Reviewing 
articles 91 48,66% 3rd Quartile 6 to 11 36 21,43%

Podcasts 79 34,96% Data analysis 71 37,97% 4th Quartile 12 to 64 41 24,40%

Scientific articles and 
books 16 7,08%

Text editing 
and 

production
18 9,63%

Social interactions 5 2,21%
Academic and 
professional 

tasks
15 8,02%

Videos 3 1,33%
Teaching 

and learning 
support

13 6,95%

Scientific events 2 0,88%
Literature and 
information 

search
8 4,28%

Radio 1 0,44%

Note. *grouping defined by the inclusive quartile. Source: Prepared by the authors.
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Approximately 87.17% of the respondents claim to 
consume news daily to stay updated. The main sources 
of information used by the researchers include news 
websites (88.32%), social media (68.02%), printed 
and digital newspapers (61.41%), and podcasts 
(37.56%). Regarding the use of artificial intelligence 
tools, 82.74% of the participants reported using AI, 
with emphasis on the translation of scientific articles 
(58.29%), seeking research insights (56.15%), reviewing 
manuscripts (48.66%), and data analysis (38.50%).

In relation to the number of publications, it is observed 
that the largest proportion of researchers (30.09%) is 
in the third quartile, with between 5 and 10 articles 
published in the last five years. Although the division into 
quartiles distributes the data into groups with proportions 

close to 25%, this slight deviation may suggest a mild 
concentration within this interval. On the other hand, 
19.47% of the researchers are in the fourth quartile, 
indicating that a smaller portion of the sample reaches 
higher volumes of publication. In the case of journal 
publications, the distribution among quartiles is more 
balanced: the first quartile (1 to 2 articles) accounts 
for 26.19% of the researchers, and the fourth quartile 
(12 to 64 articles), 24.40%. Thus, although there is 
still a slight predominance of researchers with lower 
production, the difference between the extremes is less 
pronounced compared to the data from scientific events.

Table 4 presents the descriptive statistics 
of the assertions from the Comprehensive 
Intellectual Humility Scale (CIHS) instrument.

Table 4 

Comprehensive Intellectual Humility Scale (CIHS) – Descriptive Statistics

Assertion Mean Mode Median Standard 
Deviation

Q1.  When someone contradicts my most important beliefs, it feels like a personal 
attack. 4,04 5 4 1,05

Q2.  When someone disagrees with ideas that are important to me, it feels as though 
I am being attacked. 4,05 5 4 1,02

Q3.  I tend to feel threatened when other people disagree with me on subjects that are 
important to me. 4,08 5 4 1,05

Q4.  When someone disagrees with ideas that are important to me, it makes me feel 
insignificant. 4,25 5 5 1,06

Q5.  I feel small when others disagree with me on topics that are very important to me. 4,17 5 5 1,08

Q6.  I am willing to change my mind on important topics in response to good reasons. 4,28 5 4 0,83

Q7.  I am willing to change my position on an important issue when someone shows 
me that I am wrong. 4,39 5 5 0,76

Q8.  I am open to revising my important beliefs in the face of new information. 4,29 5 5 0,91

Q9.  I am willing to change my opinions on the basis of compelling reasons. 4,32 5 5 0,85

Q10.  I am willing to change my mind after I have made up my mind about an important 
topic. 3,97 4 4 0,98

Q11.  I respect that there are ways of making important decisions that are different from 
the way I make decisions. 4,59 5 5 0,65

Q12.  I welcome different ways of thinking about important topics. 4,37 5 5 0,77

Q13.  I respect others even when we disagree on important topics. 4,59 5 5 0,70

Q14.  Even when I disagree with others, I can recognize that they have valid points. 4,34 5 4 0,76

Q15.  I can respect others even if I disagree with them on important issues. 4,56 5 5 0,70

Q16. I am willing to listen to others even if I disagree with them. 4,41 5 5 0,81

Q17.  My ideas are usually better than other people’s ideas. 2,51 3 3 1,03

Q18.  Most of the time, others have more to learn from me than I have to learn from 
them. 3,87 4 4 0,97

Q19.  When I am really confident in a belief, there is very little chance that the belief 
is wrong. 3,50 3 3 1,09

Q20.  I’d rather rely on my own knowledge about most topics than turn to others for 
expertise. 4,00 5 4 1,04

Q21.  On important topics, I am not easily swayed by the opinions of others. 2,89 3 3 1,08

Q22.  Listening to other people’s perspectives rarely changes my important opinions. 3,40 3 3 1,00

Source: Prepared by the authors.
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As can be observed, assertions Q17 and Q21 present 
the lowest mean values (2.51; 2.89) and medians (3; 
3). The results show that researchers do not tend to 
see themselves as superior and are open to external 
influences, which evidences traits of intellectual humility. 
However, Q18 presents a high mean (3.87) and median 
(4), indicating a slight tendency to believe that they 
have more knowledge to transmit than to absorb. On the 
other hand, assertions Q11, Q13, and Q15 presented 
the highest means (4.59; 4.59; 4.56) and medians (5; 
5; 5), indicating that respondents respect decisions 
different from their own and respect people even if they 
do not agree with their opinions. In contrast, questions 
related to the superiority of ideas and beliefs, as well as 
resistance to external influence, presented lower modes 
(3). In this context, the results suggest an inclination 

toward intellectual humility among researchers in the 
accounting field.

4.2 Exploratory Factor Analysis (EFA) and Confirmatory 
Factor Analysis (CFA)

To identify the factors of the Comprehensive Intellectual 
Humility Scale (CIHS), EFA was applied. This 
methodological path was adopted because some 
adjustment indicators were not met using CFA. The 
results support the factor structure found by Krumrei-
Mancuso and Rouse (2016), indicating that all assertions 
remained in their respective factors (Hair et al., 2009).

The statistical indicators for the EFA are presented in 
Table 5.

Table 5 

Exploratory Factor Analysis (EFA)

Assertions
Factor 1: Independence 

of Intellect and Ego

Factor 2: Openness 
to Revising One's 

Viewpoint

Factor 3: Respect for Others' 
Viewpoints

Factor 4: Lack 
of Intellectual 

Overconfidence
Communalities

Q13 0,850 0,740

Q15 0,810 0,678

Q12 0,694 0,562

Q11 0,679 0,570

Q16 0,666 0,490

Q14 0,653 0,464

Q5 0,854 0,747

Q3 0,844 0,744

Q1 0,811 0,721

Q4 0,811 0,676

Q2 0,698 0,594

Q9 0,872 0,778

Q7 0,829 0,739

Q8 0,808 0,666

Q10 0,665 0,502

Q6 0,592 0,469

Q18 0,759 0,601

Q20 0,679 0,478

Q17 0,679 0,486

Q21 0,629 0,415

Q19 0,618 0,399

Q22 0,606 0,397
%variiance 24,517% 14,877% 10,978% 8,336%

Consistency Tests

KMO
0,823

Bartlett's Test
Sig 0,000

Factor Loadings
> 0,500

Factor Retention
4 Factors

Source: Prepared by the authors.
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The communalities of the variables presented values within 
the acceptable range (above 0.40), with the exception of 
items Q19 and Q22, which were kept in the analysis due 
to their proximity to the established criterion. The exclusion 
of both variables did not result in an improvement in the 
other indicators and could have led to a loss of the scale's 
informational power.

The Kaiser-Meyer-Olkin (KMO) index reached a satisfactory 
value of 0.823, exceeding the recommended 0.700, 
which indicates the adequacy of the observations for factor 
extraction (Fávero & Belfiore, 2017). Furthermore, Bartlett's 
test of sphericity proved to be significant, confirming the 
existence of statistically significant correlations between 
the variables (Hair et al., 2009).

Finally, the explained variance in the factor retention 
was 58.708%, a value considered adequate according 
to the parameters in the literature (Marôco, 2014), 
indicating that these factors explain more than 50% of 
the variation in the intellectual humility assertions of the 
sample members. After confirming the adequacy of the 
factor structure, the scores for each factor were saved per 
observation, generating four new variables representative 
of the dimensions of intellectual humility, which were used 

in the analysis of differences between groups.

Subsequently, for the Machiavellianism dimension of 
the Short Dark Triad (SD3), CFA was employed, which 
indicated satisfactory factor loadings ranging from 
0.501 to 0.922, with the exception of assertion Q1 (< 
0.500). However, considering that all other assumptions 
were met and that the model demonstrated a robust 
fit, the decision was made to keep the indicator. The 
fit indices proved to be satisfactory and presented: 
p-value: > 0.050; CFI: > 1.000; TLI: > 1.003; NFI: 
0.953; IFI: 1.002; GFI: 0.988; SRMR: 0.052; RMSEA 
90% CI: 0.000 [0.000 - 0.049] (Hair et al., 2009; 
Marôco, 2014). Finally, the scores of the SD3 assertions 
were summed for each observation in the sample, 
generating the variable used in the tests for differences 
between groups.

4.3 Differences between groups

This section presents the results obtained from the 
Kruskal-Wallis test, highlighting, in the post-hoc analysis, 
the groupings that indicated significant differences in the 
Mann-Whitney test. Table 6 highlights the results of the 
tests conducted for Hypothesis 1 (H1). 

Table 6

Relationship between intellectual humility and age (H1)

Groupings Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

Median Median Median Median

1 – 22 to 31 years old 0,001 -0,109 0,216 0,130

2 – 33 to 36 years old 0,225 0,097 -0,108 -0,173

3 – 37 to 45 years old 0,245 0,290 0,231 -0,263

4 – 46 to 83 years old 0,533 0,688 0,330 0,132

Kruskal-Wallis Test H(3)=2.817; 
p-value > 0.05

H(3)=17.461; 
p-value < 0.05

H(3)=4.203; 
p-value > 0.05

H(3)=5.981; 
p-value > 0.05

Mann-Whitney Test with Bonferroni correction - TC = 6

Independence of intellect and ego

1 – 4 U = -50.575; p-value < 0.008

Legend: TC = Total possible comparisons between groups. 
Source: Prepared by the authors
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The hypothesis that older individuals possess higher 
levels of intellectual humility was only partially 
corroborated, as the statistically significant difference 
is restricted to the dimension of independence of 
intellect and ego. In this specific dimension, group 4, 
composed of more experienced researchers, presented 
superior levels of intellectual humility. This result is 
aligned with the literature, which points to a tendency 
for this characteristic to increase with age (Bernabé-
Valero et al., 2018; Danovitch et al., 2019), although 
such convergence does not extend consistently to the 
other dimensions analyzed.

The findings suggest that as researchers mature, there 
is a greater propensity for openness to questioning 

convictions, recognizing cognitive limitations, and 
revising positions. However, this interpretation should 
be considered with caution, since the observed effect 
is not generalized. In contrast, younger researchers 
tend to present relatively lower levels of intellectual 
humility, possibly associated with demands for 
affirmation and the search for legitimacy in the 
scientific field. While this stance may drive productivity 
and academic insertion, it can also hinder critical 
and collaborative dialogue, in addition to potentially 
restricting more consistent advances in accounting 
research.

Table 7 presents the statistical results for Hypothesis 
2 (H2).

Table 7

Relationship between intellectual humility and gender (H2)

Groupings Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

Median Median Median Median

0 – Female 0,423 0,067 0,071 0,132

1 - Male 0,212 0,340 0,340 -0,146

Kruskal-Wallis Test H(1)=3.433;
p-value > 0.05

H(1)=1.037; 
p-value > 0.05

H(1)=2.370;
p-value > 0.05

H(1)=2.549; 
p-value > 0.05

Source: Prepared by the authors.

Previous research indicates that individual characteristics, 
such as gender, may influence levels of intellectual 
humility (Cannon et al., 2020; Mukhtar et al., 2023; 
Siber et al., 2023). However, the hypothesis that the 
female gender presents higher levels of this characteristic 
was rejected, since no statistically significant difference 
was observed between genders in any of the dimensions 
analyzed. This result contrasts with findings from 
other cultural contexts, such as the United Kingdom 
(Cannon et al., 2020) and Pakistan (Mukhtar et 
al., 2023), suggesting that the influence of gender 
may be conditioned by specific contextual factors.

Thus, the data indicate that gender does not constitute 

a distinctive factor for intellectual humility. This evidence 
invites a more cautious interpretation of generalizations 
present in the literature and points to the need to 
investigate contextual and institutional variables 
that may mediate this relationship. Furthermore, 
the importance of promoting the development of 
intellectual humility among all researchers is reinforced, 
not as an attribute associated with a specific group, 
but as an essential competence for building a more 
critical and collaborative scientific environment 
that is prone to the advancement of knowledge.

Table 8 highlights the comparison between intellectual 
humility and teaching experience related to Hypothesis 3.

Table 8

Relationship between intellectual humility and teaching experience (H3)

Groupings Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

1 – 1 to 2 years 0,140 -0,023 0,067 -0,026
2 – 3 to 6 years 0,570 0,008 0,053 -0,304

3 – 7 to 14 years 0,339 0,637 0,231 -0,022
4 – 15 to 50 years 0,495 0,691 0,500 0,232

Kruskal-Wallis Test H(3)=3,706;
p-value>0,05

H(3)=19,429;
p-value<0,05

H(3)=2,805;
p-value>0,05

H(3)=6,710;
p-value>0,05

Mann-Whitney Test with Bonferroni correction - TC = 6
Independence of intellect and ego

1 – 3 U = -37,206; p-value < 0,008
1 – 4 U = -44.449; p-value < 0.008

Legend: TC = Total possible comparisons between groups.
Source: Prepared by the authors.
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The hypothesis that individuals with greater teaching 
experience present higher levels of intellectual 
humility was only partially corroborated, with a 
statistically significant difference restricted to the 
dimension of independence of intellect and ego. 
These differences manifest in the comparison 
between groups 1, 3, and 4, indicating a non-
linear pattern that warrants careful interpretation. 
Although previous studies point out that teachers 
with high levels of intellectual humility tend to 
adjust their convictions (Gudeliauske, 2020), 
promote more dynamic educational environments 
(Kurniawati et al., 2022), strengthen the teacher-
student relationship (Ying et al., 2022), and deal 
with challenges in a more open and reflective 
manner (Harrison et al., 2023), the results do not 
fully support this association across all dimensions.

In this sense, the findings offer partial support to the 
literature by suggesting that teaching experience may 
be associated with higher levels of intellectual humility, 
albeit in a specific and non-generalized way. Teaching 
practice, by involving continuous interaction with 
different perspectives, tends to favor the revision of 
ideas and the reconfiguration of positions. However, 
it is important to consider that this relationship may 
be influenced by other factors. Thus, while teaching 
experience contributes to intellectual humility, its 
effects seem to depend on contextual conditions, which 
relativizes its direct influence on the advancement of 
knowledge and research in the accounting field.

Table 9 presents the results of the comparison between 
humility and information consumption linked to 
Hypothesis 4.

Table 9

Relationship between intellectual humility and information consumption (H4)

Groupings Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

Median Median Median Median

0 – Does not seek to stay informed. 0,082 0,021 0,035 0,002

1 – Reads or watches news daily to stay 
informed about current events. 0,231 0,320 0,216 -0,033

Kruskal-Wallis Test H(1)=1,594;
p-value>0,05

H(1)=0,578;
p-value>0,05

H(1)=0,489;
p-value>0,05

H(1)=0,154;
p-value>0,05

Source: Prepared by the authors.

Technological advances and the expansion of access 
to information have contributed to individuals being 
increasingly exposed to global events, which, in theory, 
could favor the production of knowledge and stimulate 
openness to new perspectives, strengthening intellectual 
humility (Fisher et al., 2015; Koetke et al., 2022; Braasch, 
2023). However, the fourth hypothesis was rejected.

Although recent studies (Braasch, 2023; Marie & 
Petersen, 2024) suggest that an internet presence is 
associated with higher levels of intellectual humility, 

the findings indicate that the simple consumption of 
information by researchers in the accounting field 
does not translate into significant differences in this 
characteristic. This result brings some important 
nuances. Being attentive to the news, in itself, does 
not seem sufficient to promote intellectual humility, 
as an individual may consume more information but 
show no willingness to revise or alter their beliefs.

Table 10 presents the results between intellectual 
humility and academic success linked to Hypothesis 5.
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Intellectual humility can drive academic success 
through various pathways. Researchers who cultivate 
this virtue tend to demonstrate greater openness to 
dialogue, a willingness to collaborate, and receptivity 
to new ideas, which may favor the establishment of 
partnerships, enhance emotional intelligence, and 
stimulate more qualified discussions, potentially 
contributing to increased scientific production and 
knowledge dissemination (Ratu et al., 2021; Napiah 
et al., 2022; Jalongo, 2024). In an academic 
context where publications play a central role, 
intellectual humility is a relevant resource (Van Dijk 
et al., 2014; Pinheiro et al., 2014). However, the 

hypothesis that academic success is associated with 
higher levels of intellectual humility was rejected.
The findings indicate that other factors, such as 
productivity and academic networking, may exert a 
more direct influence on academic success than the 
development of a posture grounded in intellectual 
humility. This evidence critically suggests the 
possible predominance of an academic logic that 
is more competitive than collaborative, in which 
the willingness to recognize limitations, learn from 
peers, or welcome constructive criticism does not 
necessarily translate into concrete advantage. Table 
11 presents the results concerning Hypothesis 6.

Table 10

Relationship between intellectual humility and academic success (H5)

Grouping Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

Median Median Median Median
1 – 1 to 2 conference papers in the last 
5 years 0,173 0,256 0,413 -0,031
2 – 3 to 4 conference papers in the last 
5 years 0,265 0,016 -0,040 -0,012
3 – 5 to 10 conference papers in the last 
5 years 0,359 0,089 0,301 -0,016

4 – 12 to 80 conference papers in the last 
5 years 0,359 0,644 0,145 -0,060

Kruskal-Wallis Test H(3)=1,911;
p-value>0,05

H(3)=5,409;
p-value>0,05

H(3)=0,413;
p-value>0,05

H(3)=0,413;
p-value>0,05

Grouping Respect for others' viewpoints Independence of intellect 
and ego

Openness to revising one's 
viewpoint Lack of intellectual overconfidence

Median Median Median Median

1 – 1 to 2 journal articles in the last 5 years 0,242 -0,004 0,197 0,164

2 – 3 to 5 journal articles in the last 5 years 0,252 0,105 0,176 -0,193

3 – 6 to 11 journal articles in the last 5 
years 0,331 0,129 0,316 -0,187

4 – 12 to 64 journal articles in the last 5 
years 0,407 0,664 0,143 0,128

Kruskal-Wallis Test H(3)=1,304;
p-valor>0,05

H(3)=10,559;
p-valor<0,05

H(3)=0,381;
p-valor>0,05

H(3)=10,275;
p-valor<0,05

Mann-Whitney Test with Bonferroni correction - TC = 6

Independence of intellect and ego Lack of intellectual overconfidence

1 – 4 U = -38,886; p-valor > 
0,008 2 - 4 U = -30,716; p-valor > 0,008

Legend: TC = Total possible comparisons between groups. 

Table 11

Relationship between intellectual humility and Machiavellianism (H6)

Groupings Respect for others' 
viewpoints

Independence of intellect 
and ego

Openness to revising 
one's viewpoint Lack of intellectual overconfidence

Median Median Median Median

1 – 9 to 19 points 0,468 0,683 0,022 0,339
2 – 20 to 24 points 0,278 0,340 0,176 -0,172

3 – 25 to 28 points 0,331 -0,002 0,071 -0,258

4 – 29 to 44 points -0,263 -0,086 0,342 -0,117

Kruskal-Wallis Test H(3)=8,672;
p-valor<0,05

H(3)=20,758;
p-valor<0,05

H(3)=5,832;
p-valor>0,05

H(3)=12,101;
p-valor<0,05

 Agrupamentos Respeito pelos pontos 
de vista dos outros

Independência do intelecto 
e do ego

Abertura para revisão 
do próprio ponto de 

vista
Falta de autoconfiança intelectual

Mann-Whitney Test with Bonferroni correction - TC = 6

Respect for others' viewpoints Independence of intellect and ego Lack of intellectual overconfidence

4 – 1 U = 35,984; 
p-valor > 0,008 4 – 1 U = 55,472; 

p-valor < 0,008 2 – 1 U = 32,825; 
p-valor > 0,008

Legend: TC = Total possible comparisons between groups.
Source: Prepared by the authors.
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Some studies highlight that personality traits can affect 
levels of intellectual humility, as such characteristics may 
hinder openness to new ideas (Cannon et al., 2020; Lee 
et al., 2022). In this context, Machiavellianism stands 
out, as individuals with this trait tend to adopt postures 
marked by coldness and cynicism, often associated with 
intellectual arrogance (Dahling et al., 2009; Jones & 
Mueller, 2021; Chen et al., 2022). The findings partially 
corroborate this perspective, since the hypothesis that 
individuals with high levels of Machiavellianism present 
lower levels of intellectual humility was only partially 
accepted, with a significant difference restricted to 
the dimension of independence of intellect and ego.

Researchers with high levels of Machiavellianism may 
compromise the integrity of scientific production by 
adopting behaviors such as data manipulation, distortion 
of results, and unfair attitudes toward peers (Serenko & 
Choo, 2020; Chughtai et al., 2022). In this sense, the 
findings reinforce the importance of promoting academic 
environments that value virtues such as intellectual 
humility, not only as a normative ideal but as a relevant 
element for preserving the quality of the knowledge 
produced. At the same time, they evidence that personality 
traits can constitute concrete obstacles, which demands a 
more critical and realistic approach regarding the limits 
of developing this virtue within the academic context.

5 Final considerations
In the scientific literature, there are still important gaps 
to be explored, especially regarding the characteristics 
of researchers in the accounting field. In this context, 
intellectual humility proves to be relevant, as it favors 
a posture open to discussions, cooperation, and the 
revision of knowledge, being identified in the literature 
as associated with scientific advancement (Hoekstra 
& Vazire, 2021; Karabegovic & Mercier, 2023).

The study revealed that age and teaching experience 
differentiate higher levels of intellectual humility 
among researchers in the accounting academy. These 
findings suggest that age and teaching experience are 
associated with a greater openness to revising beliefs 
and accepting limitations, attitudes that can contribute 
to the construction of a more dialogical and epistemic 
scientific environment. On the other hand, gender, 
information consumption, and academic success did 
not prove capable of differentiating intellectual humility.

The research also indicates that higher levels of 
Machiavellianism condition lower levels of intellectual 
humility, bringing about sensitive discussions that 

may represent potential challenges for the scientific 
environment of the field. The research highlights 
the relevance of discussing intellectual humility as a 
possible formative value among researchers, focusing 
on the valorization of dialogue, the critical revision of 
ideas, and the collaborative construction of knowledge, 
which can contribute to reflections on the consolidation 
of accounting research on the national stage.

Thus, the study contributes to the accounting literature by 
discussing a strategic theme, such as intellectual humility, 
and further seeks to understand factors that shape the 
attitudes of researchers. Understanding how these 
characteristics influence scientific practice can contribute 
to discussions on the quality of accounting research. It is 
emphasized that, since this is a cross-sectional study based 
on self-reports, the results should be interpreted with 
caution. Additionally, the use of self-reported measures 
may be subject to the perception biases of the respondents.

Future research could explore intellectual humility in new 
discussions within the accounting academy, relating it to other 
characteristics of researchers, using other methodologies 
and, like this study, contribute to the understanding of by 
whom accounting research is being conducted in Brazil.

Referências
Bernabé-Valero, G., Iborra-Marmolejo, I., Beneyto-
Arrojo, M. J., & Senent-Capuz, N. (2018). The 
moderating role of intellectual humility in the adoption 
of ICT: A study across life-span. Frontiers in Psychology, 
9, 2433. https://doi.org/10.3389/fpsyg.2018.02433

Bland, S. (2024). Intellectual Humility and Humbling 
Environments. Review of Philosophy and Psychology, 
1-22. https://doi.org/10.1007/s13164-024-00732-1

Bowes, S. M., & Tasimi, A. (2023). Is intellectual humility 
‘good’ for people? Journal of Positive Psychology, 18(2), 250–
253. https://doi.org/10.1080/17439760.2022.2155226 

Braasch, J. L. (2023). Potential contributions of 
intellectual humility when reading on the Internet. 
The Journal of Positive Psychology, 18(2), 254-258. 
https://doi.org/10.1080/17439760.2022.2154697

Cannon, M., Vedel, A., & Jonason, P. K. (2020). 
The dark and not so humble: School-type effects 
on the Dark Triad traits and intellectual humility. 
Personality and Individual Differences, 163, 110068. 
h t tps : //do i .org/10.1016/ j .pa id .2020.110068

Coordenação de Aperfeiçoamento de Pessoal de Nível 
Superior - CAPES. (2024). Plataforma Sucupira. https://



112

ASAA

Azevedo, F. G. P., Meurer, A. M., & Costa, F.

Mirror, mirror on the wall, is there anyone in the accounting academia more intellectually humble than I? ASAA

sucupira-legado.capes.gov.br/sucupira/public/index.jsf
 
Chen, S. C., Zou, W. Q., & Liu, N. T. (2022). Leader Humility and 
Machiavellianism: Investigating the Effects on Followers’ Self-
Interested and Prosocial Behaviors. Frontiers in Psychology, 
13, 742546. https://doi.org/10.3389/fpsyg.2022.742546

Chughtai, M. S., Mushtaque, I., Waqas, H., Raza, H., & 
Angulo-Cabanillas, L. (2022). Knowledge Hiding Behaviors 
as Moderator between Machiavellianism, Professional Envy 
and Research Productivity: Empirical Evidence from Emerging 
Economy. Knowledge Management & E-Learning, 14(4), 
510-535. https://doi.org/10.34105/j.kmel.2022.14.026

Dahling, J. J., Whitaker, B. G., & Levy, P. E. (2009). The 
Development and Validation of a New Machiavellianism 
Scale. Journal of Management, 35(2), 219 257. 
h t tps ://do i .org/10.1177/0149206308318618

Danovitch, J. H., Fisher, M., Schroder, H., Hambrick, 
D. Z., & Moser, J. (2019). Intelligence and 
neurophysiological markers of error monitoring relate 
to children's intellectual humility. Child Development, 
90(3), 924-939. https://doi.org/10.1111/cdev.12960

Davis, D. E., Rice, K., McElroy, S., DeBlaere, C., 
Choe, E., Van Tongeren, D. R., & Hook, J. N. (2016). 
Distinguishing intellectual humility and general humility. 
Journal of Positive Psychology, 11(3), 215-224. 
https://doi.org/10.1080/17439760.2015.1048818

D'Souza, M. F. (2016). Manobras financeiras e o Dark 
Triad: o despertar do lado sombrio na gestão. Tese de 
Doutorado, Faculdade de Economia, Administração e 
Contabilidade, Universidade de São Paulo, São Paulo. 

Dunning, D. (2023). Where does intellectual humility 
reside?. Journal of Positive Psychology, 18(2), 264-266. 
https://doi.org/10.1080/17439760.2022.2155220

Fávero, L. P. L., & Belfiori, P. P. (2017). Manual 
de análise de dados: estatística e modelagem 
multivariada com excel, SPSS e Stata (1st ed.). Elsevier.

Fedato, G. A. L, Pires, V. M., Marengo, S. T., & Dalfovo, 
W. C. T. (2023). Dissertações e teses produzidas pela 
Academia Brasileira de Ciências Contábeis e a análise 
da perspectiva de impacto social. Revista Gestão 
Universitária na América Latina-GUAL, 228-252. 
https://doi.org/10.5007/1983-4535.2023.e93403

Fisher, M., Goddu, M. K., & Keil, F. C. (2015). Searching for 
explanations: How the Internet inflates estimates of internal 
knowledge. Journal of experimental psychology: General, 
144(3), 674. https://doi.org/10.1037/xge0000070

Gorichanaz, T. (2022). Relating information seeking 
and use to intellectual humility. Journal of the 
Association for Information Science and Technology, 
73(5), 643-654. https://doi.org/10.1002/asi.24567

Green, J. D., Campbell, W. K., & Van Tongeren, D. R. 
(2023). Existential humility: strong tests of intellectual 
humility. Journal of Positive Psychology, 18(2), 259-263. 
https://doi.org/10.1080/17439760.2022.2155229

Gudeliauske, G. (2020). Intellectual humility as strenght 
in the processes of the formation and development of 
knowledge. Society. Integration. Education. Proceedings 
of the International Scientific Conference, 3, 187-
197. https://doi.org/10.17770/sie2020vol3.4928

Hair Jr, J. F., Black, W. C., Babin, B. J., 
Anderson, R. E., & Tatham, R. L. (2009). Análise 
multivariada de dados. Porto Alegre: Bookman. 

Harrison, M., Briffett-Aktaş, C., Ying, J., Tsui, G., 
Cheng, A. S., & Jackson, L. (2023). A Comparative 
Study of International and Local School Teachers’ 
Perceptions and Enactments of Humility in Hong Kong. 
Beijing International Review of Education, 5(3), 217-
241. https://doi.org/10.1163/25902539-05030003

Hoekstra, R., & Vazire, S. (2021). Aspiring to greater intellectual 
humility in science. Nature Human Behaviour, 5(12), 1602-
1607. https://doi.org/10.1038/s41562-021-01203-8 

Homero Junior, P. F. (2017). A constituição do campo científico 
e a baixa diversidade da pesquisa contábil brasileira. 
Revista de Educação e Pesquisa em Contabilidade (REPeC), 
11(3). https://doi.org/10.17524/repec.v11i3.1565

Hong, L. T., Gavaza, P., Koch, J., & de la Peña, I. (2023). 
An explorative study on intellectual humility differences 
among health professional students: Implications 
for interprofessional education and collaboration. 
Journal of Interprofessional Education & Practice, 33, 
100674. https://doi.org/10.1016/j.xjep.2023.100674

Huynh, A. C., & Gonzalez, R. A. R. (2024). The fine line 
between intellectual humility and arrogance: Perceiving 
humility among the intellectually humble and narcissistic. 
Journal of Positive Psychology, 19(4), 599–610. 
https://doi.org/10.1080/17439760.2023.2230455

Jalongo, M. R. (2024). Scholarly Publication During 
Doctoral Candidature: Obstacles, Benefits, and Strategies 
for Success. Early Childhood Education Journal, 1-12. 
ht tps://doi.org/10.1007/s10643-024-01724-7

Jones, D. N., & Mueller, S. M. (2021). Is Machiavellianism 



113

ASAA

Azevedo, F. G. P., Meurer, A. M., & Costa, F.

Mirror, mirror on the wall, is there anyone in the accounting academia more intellectually humble than I? ASAA

dead or dormant? The perils of researching a 
secretive construct. Journal of Business Ethics, 1-15. 
ht tps://doi.org/10.1007/s10551-020-04708-w

Karabegovic, M., & Mercier, H. (2023). The 
reputational benefits of intellectual humility. 
Review of Philosophy and Psychology, 1-16. 
ht tps://doi .org/10.1007/s13164-023-00679-9

Koetke, J., Schumann, K., & Porter, T. (2022). Intellectual 
humility predicts scrutiny of COVID-19 misinformation. 
Social Psychological and Personality Science, 13(1), 277-
284. https://doi.org/10.1177/1948550620988242

Krumrei-Mancuso, E. J., & Rouse, S. V. (2016). The 
development and validation of the comprehensive intellectual 
humility scale. Journal of Personality Assessment, 98(2), 209-
221. https://doi.org/10.1080/00223891.2015.1068174

Kurniawati, F., Saleh, A. Y., & Safitri, S. (2022). How 
to foster students’ creativity? The effects of teacher 
subjective well-being mediation on the intellectual humility. 
Cakrawala Pendidikan: Jurnal Ilmiah Pendidikan, 41(1), 
31-42. https://doi.org/10.21831/cp.v41i1.40055

Leary, M. R. (2022). Intellectual humility as a route to more 
accurate knowledge, better decisions, and less conflict. 
American Journal of Health Promotion, 36(8), 1401-
1404. https://doi.org/10.1177/08901171221125326b

Leary, M. R., Diebels, K. J., Davisson, E. K., Jongman-Sereno, 
K. P., Isherwood, J. C., Raimi, K. T., Deffler, S. A., & Hoyle, R. H. 
(2017). Cognitive and Interpersonal Features of Intellectual 
Humility. Personality and Social Psychology Bulletin, 43(6), 
793-813. https://doi.org/10.1177/0146167217697695

Lee, Y., Ratchford, J. L., Ming, M. S., Al-Kire, R. L., 
Glanzer, P. L., Dougherty, K. D., & Schnitker, S. A. (2022). 
A person-centered approach to the dark triad traits 
and religiousness: Examining differences in intellectual 
humility, prosociality, and mental health in US college 
students. Psychology of Religion and Spirituality. 
https://psycnet.apa.org/doi/10.1037/rel0000486

Li, H. (2023). Rethinking human excellence in the AI age: 
The relationship between intellectual humility and attitudes 
toward ChatGPT. Personality and Individual Differences, 215, 
112401. https://doi.org/10.1016/j.paid.2023.112401

Marie, A., & Petersen, M. B. (2024). Moralization of rationality 
can stimulate sharing of hostile and false news on social media, 
but intellectual humility inhibits it. Political Communication, 
1-28. https://doi.org/10.1080/10584609.2024.2363542 
Marôco, J. (2014). Análise de Equações 
Estruturais - Fundamentos Teóricos, Software e 

Aplicações (2a). Pêro Pinheiro: ReportNumber 

Mukhtar, I., Rehman, M., Lashari, B., & Bibi, S. 
(2023). Impact of intellectual humility on interpersonal 
conflicts and narcissism among teachers. Academy 
of Education and Social Sciences Review, 3(1), 52-
63. https://doi.org/10.48112/aessr.v3i1.441

Napiah, M. K. M., Abdullah, A., & Singh, K. K. G. 
(2022). Understanding the success motivators in scholarly 
publishing: A case of high ranked Malaysian scientists. 
Malaysian Journal of Library and Information Science, 
27(2), 71-96. https://doi.org/10.22452/mjlis.vol27no2.5

Pinheiro, D., Melkers, J., & Youtie, J. (2014). Learning to play the 
game: Student publishing as an indicator of future scholarly 
success. Technological Forecasting and Social Change, 81, 
56-66. https://doi.org/10.1016/j.techfore.2012.09.008

Popper, K. R. (2004). A Lógica da 
Pesquisa Científica. Editora Cultrix.
Porter, T., Elnakouri, A., Meyers, E. A., Shibayama,T., 
Jayawickreme, E., & Grossmann, I. (2022). 
Predictors and consequences of intellectual humility. 
Nature Reviews Psychology, 1(9), 524-536. 
ht tps://doi.org/10.1038/s44159-022-00081-9 

Ratu, A., Made Rai, N., & Savitri, E. (2021). Excellent academic 
achievement: do intellectual humility and emotional 
intelligence matter?. Jurnal Cakrawala Pendidikan, 40(2), 
265-278. doi:https://doi.org/10.21831/cp.v40i2.35588

Santos, D. C., de Iudícibus, S., Marion, J. C., & de 
Almeida Santos, F. (2020). Indicadores de qualidade na 
pesquisa contábil no brasil. Revista Universo Contábil, 
16(4), 123-139. https://doi.org/10.4270/ruc.2020426

Serenko, A., & Choo, C. W. (2020). Knowledge sabotage as 
an extreme form of counterproductive knowledge behavior: 
the role of narcissism, Machiavellianism, psychopathy, and 
competitiveness. Journal of Knowledge Management, 24(9), 
2299-2325. https://doi.org/10.1108/JKM-06-2020-0416

Siber, A. B, Erceg, N., Rebrina, M., & Galić, Z. (2023). 
Gender Differences in Managerial Effectiveness 
and the Role of Transformational Leadership and 
Intellectual Humility. Psihologijske teme, 32(3), 
597-613.ht tps://doi .org/10.31820/pt .32.3.10

Tijdink, J. K., Bouter, L. M., Veldkamp, C. L., van 
de Ven, P. M., Wicherts, J. M., & Smulders, Y. 
M. (2016). Personality traits are associated with 
research misbehavior in Dutch scientists: a cross-
sectional study. PloS one, 11(9), e0163251. 
https://doi.org/10.1371/journal.pone.0163251



114

ASAA

Azevedo, F. G. P., Meurer, A. M., & Costa, F.

Mirror, mirror on the wall, is there anyone in the accounting academia more intellectually humble than I? ASAA

Acknowledgments 

This study was financed in part by the Coordenação de Aperfeiçoamento de Pessoal de Nível Superior – Brasil (CAPES) 
– Finance Code 001.

perspectives. Asia Pacific Education Review, 1-11. 
ht tps://doi .org/10.1007/s12564-022-09800-6

Zmigrod, L., Zmigrod, S., Rentfrow, P. J., & Robbins, 
T. W. (2019). The psychological roots of intellectual 
humility: The role of intelligence and cognitive flexibility. 
Personality and Individual Differences, 141, 200-
208. https://doi.org/10.1016/j.paid.2019.01.016

Van Dijk, D., Manor, O., & Carey, L. B. (2014). 
Publication metrics and success on the academic 
job market. Current Biology, 24(11), R516-R517. 
h t t p s : / /do i . o rg /10 .1016/ j . c ub .2014 .04 .039

Ying, J., Yan, F., Harrison, M. G., & Jackson, L. 
(2022). Humility and its cultivation in Chinese 
schools: an exploratory study into teachers’ 


